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Abstract—The study investigated the educational implications
that can be derived from the work of a variety of celebrated figures
such as Piaget, Vygotsky, and Bruner that will be helpful in the field
of language learning. However, the writer believed these views were
previously expressed not full-fledged by Comenius who has been
described by Howatt (1984) as a genius—the one that the history of
language teaching can claim. And we owe to him more than anyone.
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I. INTRODUCTION

OHANN AMOS KOMENSKY, widely known as

Comenius, who has been named as a pioneer of early
childhood education (Peltzman, 1998) believed in social
reform through education. He was among scholars that showed
such a profound empathy for and insight into children’'s
learning is a key factor in children’s success in learning [14].
Many implications can be drawn from Comenius's works.
Children are enthusiastic learners. Enthusiasm creates
competition among learners. Enthusiasm can be emerged in the
face of a child while playing. Such generalizations if
scrutinized lead us to one of Comenius's most famous tenets
that is his stressing of the pleasure principle in learning. The
teacher can make the learning agreeable by making the school
aform of play (Murphy, 1995) [10]. To Comenius, the role of
teacher in helping children to move towards independence is
undeniable (Kelly, 1969) [7]. This involves supporting,
guiding, grading input and syllabus, cooperating which the
author thinks are the underlying key words of many theories of
second language learning; with this background that many of
the educators owe to the works of Comenius, the one who has
been described by Howatt (1984) as a genius, possibly the
only one that the history of language teaching can claim [5].
The paper is an attempt to elucidate the hidden ideas of
celebrated people, such as Piaget, Vygotsky, and Bruner that
can be employed in a second language learning classroom.
Understanding these issues can certainly help teachers to better
ground the process of teaching to children.

I1.LITREATURE REVIEW

Children are often more enthusiastic and lively as learners.
They are live competitors in the class who are in search for
pleasing the teacher. However, children do not find it as easy
to use language to talk about language; in other words, they do
not have the same access to metalanguage as the adults have,
yet their lack of inhibition seemsto help them to learn much
faster.
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As Cameron (2001) states, “These are generalizations which
hide the detail of different children, and of the skills involved
in teaching them” (p. 1) [3]. To him, there is a need to unpack
these generalizations to find out what lies underneath as
characteristic of children aslanguage learners (p. 1).

Generally, awareness of individual difference factors could
be useful for teachers to better understand how children get
close to the process of learning. The factors that vary among
individuals can be classified into child-internal and child-
external factors (Paradis, 2011) [13]. Child-interna factors,
according to Paradis (2011) include language aptitude, transfer
of morphosyntactic features/constructions from L1 to L2 and
cognitive maturity as represented by chronological age and
child-external factors mainly refer to those that determine the
quantity and quality of the input the child receives in the target
language.

To Cameron (2001) knowledge about children’s learning is
seen as central to effective teaching. Successful lessons and
activities are those that are tuned to the learning needs of
pupils, rather than to the demands of the next text-book unit or
to the interest of the teacher (P. 10) [3]. To understand, how a
child gets close to the process of learning, drawing on the key
elements of Piaget, Vygotsky, and Bruner’'s works seems
helpful.

A.Jean Piaget

To Piaget a child is an active learner and a sense maker
(Cameron, 2001). The concept of active learner connotes that
the child interacts with the world around, and tries to solve the
problems presented by the environment. As Cameron (2001)
refers it is through taking action to solve problems that
learning occurs. The knowledge that results from such actionis
neither imitated nor in-born, but is actively constructed. As
behind every action there is a thought hidden behind, in this
way, action is internalized (Cameron, 2001, p. 3) [3]. Piaget,
in contrast with Vygotsky, gives a less important role to
language. To him, cognitive development is the prerequisite of
language development. He sees cognitive development as a
process of maturation with which both genetics and experience
interact. The developing mind is seeking equilibration: a
balance of what is known and what is new. This is
accomplished by the complementary process of "assimilation”
(a process by which the incoming information is changed or
modified in our mind so that can fit in with what we knew
earlier.) and "accommodation" ( the process by which we
modify what we know to take into account new information.

The term accommodation is an important idea that has been
taken into second language learning under the label
“restructuring” used to refer to the re-organization of mental
representation of a language (McLaughlin, 1992, as cited in
Cameron, 2001, p. 3) [2].

These two processes contribute to what Piaget called
adaptation. Accordingly, Brown (2001) contends cognitive
development as a process of moving from states of doubt—
disequilibrium—to certai nty—equilibrium—
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Equilibration, according to Brown, is the progressi
interior organization of knowledge. To better ammie the
concept of assimilation and accommodation, imagiiet
happened when a child who has learned to use anspaoder
to eat his/her food is presented a fork to eat.v@tie may first
use the fork like the spoon; this is the assinulatdf the new
tool to existing skills and knowledge. When theldhializes
due to prangs, there must be another way to eafoiw.
Instead of spooning, he/ she must spike it. At thizment,
accommodation occurs: the child’s action adaptsthe
something new (Cameron, 2001) [3].

1. Restructuring

The idea of restructuring as an intake process,
Kumaravadavilu (2006) claims, is derived from therkvof
Cheng (1985) and others in cognitive psychologhaaigh is
followed by some modifications by McLaughlin (198Mhe
notion of restructuring contrasts with proceduiaiizn
proposed by Bialystock & Ryan (1985, cited in Qlldy &
Chamot, 1990,p.66) [12]. While proceduralizationtadia
accelerating learning processes performed more lysldoy
novices at the task, restructuring according to ahlin
(1986) refers to the process of imposing a newrdzgdion on
information already stored in long-term memory. dther
words, It refers to the process by which secondyuage
learners replace previous strategies with new ambres
instead of simply performing the same reading psses more
quickly as they become more proficient (O’Malley Ghamot,
1990, p. 66) [12]. Examples of restructuring incawd

By drawing on Piaget’s idea of adaptation, we cza lsow
that environment provides the setting for developintierough
the opportunities it offers the child for actiorrafisferring this
idea metaphorically to the abstract world of lelagniwe can
think of classroom as a site of creating and affgri
opportunities to learners for learning. This viesincides with
ecological thinking that sees events and activiieffering
affordances or opportunities for use and interactibat
depend on who is involved (Gibson, 1979, citen am@ron,
2001, p. 4) [3]: for example, to a human beingres taffords
shelter from the rain to a bird, the same treerdff@ nest site
or buds to eat.

To wrap it all up, here's what Renshaw (2004) think
&aget’'s wine can bring to our language-learnirigridr’ for
our learners [15]:

e adults and children tend to think and perceive ghin
differently, which is not to say that children aret capable of
logical and/or abstract thinking — just becausedhié&dren do
not appear to understand something you say, demejve is
not justification for assuming they are not capaldé
understanding it;

» Piaget's Stages of Development can tentativelyesaw a
model for curriculum or activity design (focusingrpaps
more on ‘how’ something is taught rather than ‘Whiat
taught), but use them only as a starting pointgodt let them
become a straight-jacket that prevents opportunitfer
exploring the language or methods as they ariseraibt in
the classroom;

* Make a learning ‘environment’ as rich as possibléerms

language acquisition, as described by McLaughling aof providing new things to think or talk about (pers, realia,

interlanguage, where individuals restructure traosal
grammars that are seen to violate more recentlyuised)
principles, or the use of new learning strategiesiere
individuals apply strategies to second languageuiaitipn
which they had previously found effective with wati
language tasks. Accordingly, Kumaravadivelu (20£)s:

Restructuring can be traced to the structuraligir@gch
enunciated by Piaget, who maintained that
development is characterized by fundamental, qiald
change when a new internal organization is impofad
interpreting new information. Thus, restructurisgnieither an
incremental change in the structure nor a modificatf it,
but the addition of totally new structure to alléev a totally
new interpretation. Unlike the first two intake faus,
restructuring accounts from discontinuity in L2 depment.
It connotes that there are some types of learriag dccur
gradually and continuously, but restructuring issadden
phenomenon. It takes place incidentally and quickdking
little processing time and energy (p. 47) [9].

The concept of sense maker denotes that a childebct
tries to make sense of the world. Asking questisesking an
answer for questions
feature of a child. The child’s experiences andsesrare a
gateway to the acquisition of language. The semsesthe
primary and constant guide to knowledge (Keatinge7) [6].
He/she constantly endeavors to make sense thensctib
others. However, his/her sense-making is restrittetdis/her
experience.
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etc) — remember that children instinctively wantfitwd out
new things and are capable of constructing new ledye
about language for themselves based on trial-arut;ebut
without a suitable environment this instinct beceme
diminished,;

* Remember what assimilation and accommodation medn a
involve, including the fact that they are interteth when it
children’'s learning - when children’'s
overgeneralization of a language rule results inoa-target
form, see it as an important first step in findimmnd
accommodating new language, not as an ‘error’ tiegids to
be jumped on immediately for correction;

» Recall that Piaget’'s best known theories genenadiglect
social factors in learning and work from the iddaaochild
finding new knowledge independently — combining thisory
with Vygotsky’'s notion of ‘social scaffolding’ an8runer’s
notions of ‘routines and formats’ can create anreawely
effective method for helping young learners acquirewy
language.

B.Lev Vygotsky

...are examples of the sens@gak Vygotsky's views of development differ from PiagetTo

Vygotsky, language development is prerequisitecfognitive
development (Brown, 2011). However, he never undes
the role of cognitive development. According to digky,
language provides a child with a tool. As Camer@00(Q)
states, this tool opens new opportunities for dahiggs and
for organizing information through the use of words
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symbols [3]. Accordingly, Aitchison (2012) maintaifwords
are tools of thought, and you will often find thabu are
thinking badly because you are using the wrongstaeying to
bore a hole with a screw driver or draw a cork wétltoal-
hammer” (p. 53) [1]. For Vygotsky, social interiact through
language is prerequisite to cognitive developme3ron,
2011). In fact, the child of Vygotsky, unlike Pidge is not
alone. In other words, he/she alone is not resptmsor his
language development. The Child of Vygotsky is bdamn
public and is social. He/she, with the help of othelevelops
his language; that is, people play important roteselping
children to learn, bringing objects and ideas &irthattention.
The people play the role of mediators: they media¢eworld
for children and make it accessible to them.

Vygotsky's concept of zone of proximal development
(ZPD), as Cameron, 2001) claims gives a new meatong

intelligence or ability (Cameron, 2001) [3]. Camer(2001)
states rather measuring intelligence by what adcbédn do
alone, Vygotsky suggested that
measured by what a child can do with skilled helhe term
ZPD connotes the distance between the learner'stimxi
developmental state and his potential developméhit
another way, a learner has not yet learned butbdapaf
learning. A child has not yet learned, but with tredp of his
peers can become a good learner (Brown, 2001).
implication of Vygotsky's ZPD in classroom can bHeoidated
in the clause “what next it is the child can lea(@ameron,
2011, p. 8); this, as Cameron (2011) argues, hpkcations
in both lesson planning and in how teachers tallpupils
minute by minute [3].

C.Jerome Bruner

intelligence wastebet

Scaffolding has been transferred to the classroam a
teacher-pupil talk [2]. Wood (1998) suggests thioWwaing
ways that teachers can scaffold children’s learning

Teacher can help children to By

attend to what is relevant suggesting
praising the signifitan
providing focusing atdties
encouraging rehkars
being exdliabout organization
remember the whole task and goals reminding
modeling

providing part-wholdiaities

adopt useful strategies

(cited in Camer@001, p. 9)

Bruner’s idea of formats and routines allows sddifg to
take place and combine the security of the familih the
excitement of the new (Cameron, 2001). Bruner'stgda of
routine is of parents reading stories to their diieih from
babyhood: the child sits on the parent’s lap witarge picture
story book, in a way the parent and child turns page
together; as the child gets older, the type of halod roles of
parent and child change, but the basic format nesnaiA
routine event, thus, is any purposeful activity magp of
Thmaller segments of activity and like the notionao$cript it
has strong temporally invariant structure, recuexdently,
and has goals, rules and props well understood Hey t
participants (Nelson, 1986, cited in Kleeck, 200p4186) [8].
Highly restrained routine events, according to Bru(l983)
refers to formats which he defines as having a eetipl
structure, clearly marked roles, and scripts fore th
accompanying communication (Kleeck, 2004) Routiaes

Like Vygotsky, Bruner also views language as thestmoconsidered helpful to young children’s languagerriesy,

important tool for cognitive growth. Bruner des@ib
language as a tool of thought, and demonstratedrange of
studies the ways in which language enables chiltdretevelop
their thinking and perform tasks that would otheevibe
impossible. In his famous ‘Nine glasses probleruoy

example, he showed that children who could desctitee
patterns in a 3 x 3 matrix of glasses (which wexéet or

shorter one way and thinner or fatter the othemevedso able
to transform the matrix (i.e. arrange the glassea imirror
image pattern). Children without the relevant laanggi to call
on, however, were only able to reproduce the pag&actly as
they had seen it [2].

N

-
C_A

Bruner’s nine glasses problem

Bruner’'s metaphor of scaffolding refers to the ideat a
child can be supported within an activity. A chiltio does not
know how to take a fork, with the help of his or heother can
do learn this task much faster.

International Scholarly and Scientific Research & Innovation 6(6) 2012

1524

because they provide a kind of “organizational fivetsc”

(Constable, 1986, as cited in Kleeck, 2004 p. 1B&) serves
to diminish the information-processing load (Sha@83 cited
in Kleeck, 2004) [8]. Since the child knows how ftom a

mental representation, he or she spends less etteaftend to
the structure of activity itself. As such, moreeation can be
devoted to the meaningful substance of the actigitg the
language that accompanies that activity (Kleeck42(8].

Transferring the routine implications of child large
learning to language classroom provides us withodppities
to check language development. Imagine studentst wan
complete a task familiar to them. Familiarity ofetlevent
provides opportunity for them to predict meaningd an
intention; however, the routines provide them wittriations
and novelty that can involve more complex language
(Cameron, 2001) [3].

Bruner argued that in order to enable the trarcfféninking
processes from one context to another, childrerdewdo
learn the fundamental principles of subjects ratian just
master facts. Jerome Bruner’s other major conidbuto our
understandings about young children learners isgswated
in his phrase the spiral curriculum. This is hiswithat, in
principle, anything can be taught to children ofy asage,
provided it is presented in a way that is accesgibthem.
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Thus, having encountered a set of ideas at a pahdtivel
when they are young, they will use this knowledgehelp
them understand the same ideas at a more symbyaigstract
level when they are older. So learning is viewed apiral in
which the same point is returned to and revisibed each time
at a higher or deeper level.

The last but not the least implication derived friva work
of Bruner is believed that learning should seneftiiure. His
starting point is that “Students...have a limited @syre to the
materials they are to learn. How can this expobsarenade to
count in their thinking for the rest of their liv&s(Bruner,
1960, p.11) Bruner explained that learning caneséme future
in two ways, through: (1) specific transfer to taslat are
similar to those originally learned; and (2) noregific
transfer—the transfer of principles and attitudgs [

D.Young student’s difficulty in language learning

It is undeniable to say that children also facebjprms
while learning a language. According to Gordon (200
children face difficulty (1) in second language adiag; (2)
in predicting meaning while reading in a secondjlaaye [4].

Decoding, according to National Institute for Laey
(2007), is defined as the learner's ability “to remtly
decipher a particular word out of a group of lettefp. 3)
[11]. As Gordon (2007) claims decoding is difficuibr
language learners, simply because they do not bear
language the same way as native speaking childferFpr
decoding to take place two skills get involved: pamic
awareness and phonics (NIFL, 2007). Phonemic avesien
refers to the understanding that spoken words a@enup
of individual units of sound, and the ability toeitify and
manipulate these individual units of sound, as WHIFL,
2007). At least initially, as Gordon (2007) arguasguage
learners perceive English words as a jumble of soldnds
[4]. Parsing words into individual sounds with gha@rpose of
assigning letters to these sounds is particulahigllenging
for a child who is beginning to learn English. Alsoyoung
beginning level language learner is confronted veittother
challenge, not experienced by native language speak is
difficult (and sometimes impossible) for languagearhers to
figure out where one word ends and another onenbegi

Thus, the lack of phonemic awareness on the pgpadfof
students and the problem that they face in figurimigere one
word ends or begins, can be solved if phonemic emess
instruction is directed toward students from thig#idh stages
of second language learning (Kamil, 2006). Phordcsprding
to NIFL( 2007), refers to the understanding of tékationship
between the letters in written words and the sowfdhese
words when spoken. What makes young
difficulty in decoding is the fact that they prefer put down
what they hear; that is, they create a direct fiakveen sounds
and letters. Phonics helps students to recogninéida words
and decode new ones, providing these studentsdictakle,
rules-based system for reading. Adolescents witboding
difficulties need more intensive practice to depetbe ability
to decode.

The second problem takes place when students fa[EF

difficulty in predicting meaning. Making predictis or
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guesses about the text is another strategy thajudaye
learners will find difficult (Gordon (2007) [4]. Imlicitly,

not knowing some properties of language such
as collocation and syntax presents language learméth
challenges when they are engaged in the psychaditigu
guessing game of reading. A child, for instance, on
encountering the word bedtime is able to prediet fh will
probably be followed by the word story. Similarbhe will
most probably be able to predict that the word twidk most
probably follow the word in (Gordon, 2007) [4].

Lack of linguistic knowledge is closely connecteithathe
fact that language learners have background expersethat
are quite different from those of their English-skieag peers.
Children who were raised in the United States doava vast
repository of information when reading books in Esig
They have less difficulty understanding texts, lbeseathey
are familiar with the scenarios and situations \wtdhildren’s
books describe. Whether a story tells of a birthdaxty, a
tooth fairy, or a play date, chances are that olildvho are
native speakers of English have participated iseatectivities
and know how they tend to evolve.

I1l.  CONCLUSIONAND DISCUSSION

Language learning must not be considered as aitsaifto
a child, but rather as a means of finding out altoeitvorld, of
forming new concepts and associations. The proedhs
certainly be facilitated if the child is scaffold.

As Scott and Yterberg (1990) claim young childree a
enthusiastic and positive about learning wells itnnportant to
praise them if they are to keep their enthusiasm fael
successful from the beginning. If we label childreilure,
then they believe us (p.3). The role of a teackea humanizer
can provide a secure atmosphere for the studentisitg
Scott and Yterberg (1990) contend once childreh $eeure
and content in the classroom, they can be encodrage
become independent and adventurous in the leamwfinge
language. Security is not an attribute or an abiltut it is
essential if we want our pupils to gbe maximum out of the
language lesson.

Accordingly, here are some of the things which htdp
create a sense of atmosphere:

1) Pupils need to know what is happening, and tiesd to
feel that you are in charge

2) Respect your pupils

3) Don't give children English names. Language jsessonal
thing, and you are like the same no matter whajuage you
are using

Avoid giving physical rewards or prizes. It gehithers that
they have not won and it does not help learnintake place.
It is far better to tell the pupils, that you likés or her work.
This gives the pupil a sense of achievement whigbsdnot
exclude the other pupils. Include, don’t excludd.{)
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